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ABSTRACT

This report describes a program to reduce inappropriate behavioral incidents. The
targeted population consists of middle school students in an urban area and high school
students in a rural area in the midwest. The problem of inappropriate behaviors will be
documented through data collected from teacher observations. office discipline referrals,
and student sun evs.

Analysis of site information suggests that issues related to inadequate facilities,
understafting. and parental involsement to be possible probable causes. Further analvsis
of the middle school site revealed demographic changes such as population shifts. single
parent families. and low socto-economie status may also contribute. Review of literature
suggests negative peer infiuences. poor classroom social climates. inadequate character
education. and lack of student acceptance of responsibility as additional possible causcs.

Arcview of solution strategies sugg

problem setting resulted in the selection of a cooperative leamning intervention. a
community school service project. and a conflict resolution program.

gested bv literature combined with an analvsis of the

Postintersention data indicated a marked improvement in interpersonal behaviors. an
increase in appropriate social skills. and fewer discipline problems in the classroom.




CHAPTER |
PROBLEM STATEMENT AND CONTEXT
General Statement of the Problem

The targeted students for this study were identified as having inappropriate interpersonal

behaviors that result in discipline problems in the classroom. Evidence for the existence of these

problems were determined by examining teacher anecdotal records. teacher obsenational
checklists and discipline ottice referrals.
immediate Problem Context
This action research is taking place in two different target schools which sene two
ditferent communities,

Schaol Site A:

The targeted middle school consists of grades five through eight. and is located in the
southeastern part ot a large urban arca in the midwest. The brick school building consists of
three tloors and a basement. Two additions have been built since the original construction in
1902 In 1961, tour classrooms. a kitchen. and a small gy mnasium with locker rooms and
restrooms were added  In 1993 three additional classrooms and an all-purposce room that is
primandy used as a cateterta. were added  The building s flanked by a parking lot of one ot the
commumitv's hospitals The arca i front and one side of the butlding’s grounds are blacktopped
and feneed The remainimg side has a small grassy area where the school sien s Tocated This

arca has limited access tor the students, withoat supers ision The budding i in Bor physicad

coitdion and all o the classrooms are prosents beme utthzed Dhe hibran and svihasum,
howenver. are madeguate 1or the number of stedents regunied 1o use these facrites
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According to school records. the school contams 16 regular division classrooms. 3 of
which are inclusion classrooms, 2 self-contained special education classrooms, a libranv, a
science lab. a computer lab and a evmnasium. The faculty conststs of five special education
teachers, 18 full-time and [ part-time regular division teachers  In addition to the classroom
teachers. there are two physical education teachers. a part-time speech teacher, part-time band.
orchestra. and chorus instructors, and a part-time English as a Sccond Language (ESL) teacher.
Other statt members include a part-time community aid. a part-time student advisory counselor.
a hibrarian, a tull time security ofticer. two custodians. one full-time secretary and a part-time
secretary. The administrative staft consists of a principal and a part-time administrative assistant
who begins his dav at 11:00 am. The racial ethnic composition of the staft is 73°¢ Caucasian,
and 27°0 African-American. Seventy percent of the staff are female and 30°0 are male. The
average number of vears teaching is 13 and ranges from 2 to 27 vears. Fifty percent of the statt
have a Masters Degree or better. and 13%0 are currently working towards their Masters Degree.

The population of the targeted school is 418 according to the 1993 School Report Card.
Thirtv-one percent of the student population is Caucasan. 66%e African-Amencan, 190 Hispanic
and 2% Asian. Pacitic Islander. The population is almost equally divided between bovs and airls.
Approxmmately 16%0 of the students p':l,_\ to ride the bus with the remaiming students watking or
using other transportation.

The student mobilits rate is 43%0 which 1s higher than the district average of 31%. The
student attendance rate is 90 2%6 compared to that of the district of 92 1%0 - The chronice truancy
rate 15 2 2% compared to 4 9% for the school district - The school qualifies as a Chapter | school
with 809 of the students recening free or reduced tunch - Almost 63% of the students in the
tarected middle school come from single parent guardian homes with the head of the houschold
bemg a female

School records mdreate that ahmost 367, percent of the stadents hase been retaned i
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detention tor 1 hour each day) were 1ssued as well as approximately 10 Thursday Triday In-
school Suspensions (1SS) and 10 Saturday In-school Suspensions (SIS) per week. More than 5%,
of the students take dailv medication for Attention Deficit Disorder-Attention Deficit
Hyperactive Disorder (tADD-ADHD) problems.

The school 1s fully departmentalized for most of the students. with the exception of the
special education students in self-contained classrooms. Each grade level consists of a team, of
four regular division teachers and at least one special education teacher. Physical education and
music teachers are shared with all grade level teams. The school day consists of eight-43 minute
periods. Grades are reported to parents every nine weeks with mid-term notices sent after the
first four weeks of each grading period.

The targeted school has implemented several programs to improy e student behavior and
enhance academic progress. A behavior incentive program is provided once every grading
period tor those students who have not received a School Improvement Period (detent an). an
ISS. a SIS or an out of school suspension. Events tor this program include dances, food-fests
and special sporting events involving student staff competitions. Other academic programs
include tutoring both after school and Saturday mornings. Math Counts Club. Accelerated
Reader programs, and a computer club. Academic incentives include an Honor Roll and a
program that encourages students 1o improve their grades from the previous grading period
called BUG (Bring Up Grades).

The targeted middle school is part of a middle sized. urban school district which services
16,141 students 1t includes four high schools and an alternative high school. 12 middle schools
(grades 5-8). 15 priman schools. a K-8 magnet school, a 3-8 gifted school. an adult education
center. a diagnostic learning center and a school for severels handicapped students The district
also includes several special schools for students not able to be serviced in the regular schooi
setting. meluding an extended day program. Within two of the high schools are separaie

acadeimies which cwide student-nto enbhier health or business protessions




The total number of teachers in the district is presently 1,032 of which 23.7% are male
and 76.3%are female. The racial ethnic background of these teachers are 92.3% Caucasian.
7.0% African-American. 0.4%0 Hispanic and 0.4%0 Asian Pacific Islander. Approximately 46%q
of the teachers have a Master's Degree or above and 54% have Bachelor's Degrees. The average
vears teaching experience is 13.8 vears. The pupil-teacher ratio is 19.7:1 at the elementany level
and 18.1:1 at the high school level. The average teacher salary for the district 1s $34.361 and the
average administrators salanv s $58.100. The operating expense per pupil is $3.556 and the
district's total expenditures was $93,008.880 for the school vear.

The racial. ethnic make up of the students in the district is 48.4% Caucasian, 48%
African-American. 18°%¢ Hispanic. 17°0 Asian Pacific Islander and .19 Native American.
Approximately 33 3% of the students are considered low income and the high school graduation
rate 1s 74.3%. (District Report Card. 1993)

Community Site A;

The surrounding neighborhood consists ot older homes of which 47%0 are rented. The
median tncome of the famihies 1n the neighborhood is approximatelv S21.191 per vear. Almost
259, of the families with children less than 18 vears of age are living below poverty level in this
area. Those families with . ienale nead of the household with children under the age of 18 have
almost a 30% poverty rate. The neighborhood work torce consists of approximately 20°0 white
collar workers and 80°¢ bluc collar workers  Eleven percent ef the ¢ivilian work foree is
unemploved

The educational levels of the members of the surroundimg nerghborhoad that are 23 vears
ot age or older are 776 with less than a ninth erade education. 18%0 have some high school
cducation but did not graduate. 32°0 have a ngh school diploma. 2470 have xome college
education, 67 have an Assocrates Degree. v0s have a Bachelor's degree and 47w have a vraduate

ar professional degree
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The racial ethnic origin of the surrounding neighborhood is approximately 75%
Caucasian. 23%, African-American. and the remaining 295 1s Hispanic. Asian - Pacific Islander or
Native American. (City of Peona Statistical Abstract. 1993)

The targeted school is tocated in a mid-sized. midwestern city with the population of
113.983 and covers 620 square miles. In the past decade. the population has decreased 8.2%.
Approximately 77% of the city's population is Caucasian, _2]°o African-American and the
remaining 2% are Hispanic, Asian/Pacitic Islander or Native American. There are
approximately 44.976 households of which 30.8%q have their own children under the age of 18
living with them. The average tncome is $34.988 with 18.9% of the population living below the
poverty level. Of the estimated 4.284 families living below the poverty level, 2077 have public
assistance income. (Census, 1990y

The city 18 surrounded by a major river on one side and productive farmland on the other
three sides  The northern and western edges of the city have seen a great deal of expansion
despite a strike of nearly a vear and a halt by emiplovees ot a major manufacturing companm that
1s the arcas leading emplover. The community also has three major hospitals. two of which are
second and third largest emplovers  Other important emplovers in the city include the school
district of which the targeted school is a part. an electric company. a marketing company., a
private university and an emplovee owned newspaper. The city also contains a major mental
health facility and a health education center. A private university and a medical school along
with six other colleges are in casy proximity to this community

The community includes 8362 acres of parks. a muscum. 15 golt courses and many
recrcational establishments that provide athletic opportunities. both amateur and protessional
Transportation opportumties include twelve highwavs, i and around the cus . three bus hines.
crght rarfroads and an arcport. all avarlable within mimutes of the iy Phe ¢ny is the second

turgest metro market within the state cAndenon. 1994
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School Site B3,
The targeted high school 1s located in a medium size village in the midwest. The school
butlding was constructed in 1954 and consists of three floors and a basement level. According to

school records, improvements and additions were made i 1957, 1965, 1971. 1976, and 1996,

The butlding is a total of 173, 922 square feet and sits on approximately seven acres of land.
The grounds house a softhall tield, a baschball ficld. a football ficld. an all-weather track. and a
practice field area. The building is made up of 48 classrooms, 2 gvms, a band room. a chorus
room. a cafetena, a wrestling room, a weight room. a library, a computer lab. a broadcasting
studio. a performing arts center. and 2 administrative office complexes.

Students attend the targeted school from 9th grade to 12th grade. The school dav consists
of seven periods of 30 minutes in length. Grade reports are issued every nine weeks. The school
contains 10 departments which are made up of the following: 4 business education teachers. 13
language teachers, 3 home economics teachers. 4 music. art teachers. 7 math teachers. 4
industrial tech "ology teachers. 8 science teachers. 10 driver's education health physical
cducation teachers. 6 social studies teachers. and 6 special education teachers. The faculty
consists of 63 teachers. 7 assistants. 4 administrators. 2 deans. 3 counselors. 2 social workers. 1
speech pathologist. 1 activities director. 2 librarians. 1 behavior disorder speciahist. 6 secretarial
positions. and 6 custodian staft. School records indicate that the racial ethnic composition of tie
stalt is 100%6 Caucasian. Thirtv-three percent of the staft are male and 6790 are female. The
average number of vears taught is 21 vears and ranges from | to 37 years Forty percent of the
faculty have a Master's Degree and 90"o have taken advanced hours

The population of the targeted school 15 977 Ninewv-nime pereent of the student
population 1s Caucasian. with the remaming one percent made up of African Amencans and
Astan Pacific isianders The gender make-up of the population consists of 3176 temale and 447
male Nmetv-four pereent of the students are regular divsion and 0% s ure speciat cducation

Phore are Sestudents that are fully icluded inregutar division and 2 stadent= i self-contined
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classrooms. The average class size is 22.2 with the exception of phvsical education classes.
Three percent of the student body quality for reduced priced or free lunch.

The stuacs: micoility rate 1s 7.4% which is quite lower than the state average of 19.3%.
The student attendance rate is 93.9%0 and chronic truancy rate 1s 1.9% according to the School
Report Card. School record indicate that during the 1995-96 school vear ot August through
February there were 13 suspensions and | expulsion. During that same time, 220 referrals were
issucd to 101 different students.

The targeted school has implemented several programs to assist the students both
academically and behaviorally, A tutor program and after hours homework hall is provided by
teachers and students. A Peer Helpers Program and Circle of Friends Program have been
developed to build student’s self-esteem. coping skills, and tolerance fevels. The school ofters
over 13 difterent clubs and 13 athletic activities  Eighty percent of the student population is
imvolved with at least one extra-curricular activity. The implementation of the Alternative
Resource Center provides one on one instruction and guidance for behaviorally challenged
students.

The students of the targeted school are veny academically conscientious. The school
offers 123 courses in college preparatory. vocational education. and or special education
programs. The students’ academic achievements are far exceeding the state goals. Ot the 226
sophomores tested on the [Hineis Goal Assessment Program. $19%0 exceeded goals in reading.
47%0 excceded in math. and 31°e exceeded goals inwriting - Of the 237 juniors tesied. 41%
exeeeded goals in science and 43%0 exceeded goals in social studics The average American
College Testing score was 21,2 Seveniv-tive pereent of graduates continue therr education
crther a tour vear university, two year community college. or apprentice program

The targeted high school 1s part ot a medium size school district which serves 28560
students Tivine 30 square mude radies The ractal ethiie make-up of the students i the
Jistric s U8 A Caucasian, e Nimican Amencan. o thispamesand V%o Naan Paciiic

Idander The district s made up ot one meh school curades 9-1 20 one jumor hrgh corades 7-8:
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and four grade schools (urades K-6

The total number of teachers is 171 with 26.8%0 male and 73 2% female. The
racial ethnic background of teachers 15 99.4% Caucasian and .6%0 African American. Thirty-five
percent of the teachers have a Master's Degree and above. and 63% have a Bachelor's Degree.
The average years teaching experience is 14,4, The pupil-teacher ratio is one teacher per every
17.2 students. The average teachers salary is $35.247 and the average administrators salary is
$59.801. The operating expense per pupil is $5. 033 and the total district expenditures are
$14,226,468 according to the 19935 School Report Card.

School records state that the targeted district administrative positions consist of one
school board made up of seven members. one superintendent. one assistant superintendent. six
princtpals. and ane chief of transportation.  Fiftv-one percent of the district students are bussed
daily to school.

Commumty Site B:

The targeted school is located in a very conservative village which is surrounded by
productive farmland in the midwest. The population ot 13.799 has been steadily growing the
past 10 vears. Parents or guardians are actively involved in the school process and stress the
importance of education. There are onlyv nine 16-19 vear olds not enrolled 1n school and not
high school graduates. Ninety percent of parents. guardians contacted a teacher at least once in
the last vear. Paremt guardian organizations are invelved with textbook selections. discipline
policies, and extra-curricular activities  The targeted community has 26 churches which reflects
the strong influence of religious mores of 1t residents. The racial ethnie make-up of the
community g 99% Caucasian and the other 1o 1s Afnican American. Asian Pacitic Islander and
Hispanic

Niety percent of tamuly househalds are married. two parent households - Seventy-four
pereaent are ovner aecupied and there s ondy a 9% homeowner vacanes vate Fhe median doltar
satie ef homes m the commuamty i STRS00 The median houschiold income i 330 78X median

famh meome S43.8130 and nen-family household incone v S18500
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The commumity work force of those emploved consists of 40% white collar and 605 blue
collar workers. There is an unemplovment rate of onlyv 1.7°¢ according 10 the 1990 Census.

The village has six major emplovers: One heavy machi.n::r}.-' manufacturer. one canning
manufacturer, one metal production factory, one building construction company, and two large
trucking companics. The village has scen constant growth in home construction as well as
business economical growth.

The village provides small town living with big town advantages. Retail stores. fast food
restaurants, fine dining. a movie theater. two small shopping plazas. a developed downtown,
three hotels, three car dealerships. and three park recreational facilities provide many
conveniences. The community is centrally located approximately 20 minutes between two
major cities. An interstate which connects all three. provides easy acceess to three major
hospitals. three universities. and two junior colleges.

Regional and National Context of Problem

Teachers, administrators. parents and students. alike. acknowledge that discipline s a
MAJOr concern in our nation's schools. Both students and teachers feel unsafe and insecure due
to the increasingly violent, disruptive behaviors of students. According 1o Deborah Wadsworth.
executive director of Public Agenda. a nonprotit public opivion research organization, (as cited
in American Teacher Dec. 94 Jan. 95) almost 9 of 10 Americans "believe that dependabilitv and
discipline make a great deal of difference in how students learn”. Twenty vears ago. in 1975,
unruly students were deseribed as behind in their work. making disruptive noises. not Histening to
directions. never on ume. picking on each other and talking back to the teacher  In 1993 unruly
students were deseribed as not downg their work, throwing objects at cach other. unable to histen
because of drugs and afcohol. skipping school. bringimg weapons to school and more Tikely 1o
physically harm the teacher  tLearnmg. 1993)

"Lack of discipline™ was judged the higgest problem faced by Tocal pubhic schools.in 13
ol 20 prior Phi Delta Kappan Callap Poll- Fitteen pereent o thuse who responded. mentioned

disciphine and of fack of student control. as maygor problems i pubhe schools Nine pereent

¢
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listed "fighting violence gangs” and 3% listed "lack of respeet” as major problems. The public
also overwhelmingly believes that violence in the public schools is not only increasing at the
national school level (89%0) but 67°0 believes it's increasing in local schools. According to the
National Association of Secondany School Principals (as cited by Phi Delta Kappan, 1995) “three
million ¢rimes occur in or near school property each vear. Such violence deprives students of’
their rights to qualitv education.” According to Furlong, Morrison and Dear (as cited in Gable,
Bullock and Harader, 1995). some reports indicate that one in every 10 students fall victim to
some act of aggression. The majority of the aggressive acts consist of bullving. verbal physical
threats. shoving. fist fights and other simple assaults. though more violent attacks on teachers
and students grab media attention.

In 1994, the Phi Delta Kappan Gallup Poll showed that a vast majority of the public
believed that. together, both poor discipline and viotence were the most serious problems in their
local schoaols for the first time ever. In 1993, twenty-four percent felt that the major causc of
student violence in public school is a "lack of parent control, discipline. supervision.
involvement and values”. Another 6%, felt that pupil's attituces. boredom. disrespect and lack of
self-esteem were the major causes of student violence,

Few students percerve that their peers feel it is important to behave i class. According
to 1993 National Houschold Education Survey (NHES). a survey of 6-12 graders that was
sponsored by the National Center for Education Statistics of the United Swates Department of
Education (as cited in Zill and Nolin. 1994). onfv 30% of U.S. students in grades 6-12. say that
their friends at school feel it's important to behave properly in elass. Forty pereent thought that
therr friends felt it was very important to behave in school in elementans school That
percentage drops to 29%e tor mddle or junior high and 27% for senior high When racialh
brohen down. 40y of the Asian students reporied peer approval of good behavior. tollowed by
376 ol the thspanic students. Shightly more Afican American students, 31700 than Cancasian

Al M , - Ve ' 1 YR Peas s g Ed ey Aoefren o 1y e et _ty
students, 29%, tee! that thew triends feltit was sen mnportant to behave moclass Hhir-iwe

nercent of private school students compared to 29%a o nublic schooi students report peer
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approval of good behavior. More than a third of the students thought that an atmosphere of
mutual respect did not exist between students and teachers at their schools.

Students also reported that bullving behaviors from other students was a major source of
concern for them. About 70% of students knew of harm or harassment at school and about 50%
had witnessed at least one tvpe ot incident. Twentyv-five percent reported that they worried about
being bullied, attacked, or robbed and 12%, or | out of 8 students reported that they had been
personally and directly victimized at school. Students in public school were more likely to kriow
about harm or harassment going on at school. more likelv to witness incidents of harassment,
more likely to fear becoming victims themselves. and more likely to have been victimized at
school.

Parent participation in school activities seems to be another factor that aftects student
behavior. Parent participation 18 likely to mean closer parental monitoring of school activities,
particularly their child's classroom. The study showed that students whose parents had fow
school involvement were three times as likely to have been suspended or expelled from school
compared to students with highly involved parents. (Zill and Nolin. 1994)

Teachers were more likely to view student misbehaviors in class. as interfering with their
teaching than parents are to view it as interfering with their children’s ability to learn. Similarly.
more teachers report that disruptive student behaviors were a problem for the learning
environment than parents. {Anderson,1994)

Teachers do not believe they have much influence over determining the discipline policy
of their schools  Only 31%6 of public school teachers and 34°¢ of private school teachers believe
that they have an influence over determining the discipiine policy of their schools. A areater
pereentage of private school teachers. 84%0. than public school teachers. 72%. fecl they have
considerable influence over the disciphning students in their classrooms cAnderson, 1994

Orverall. these e alarming statistics that the teachers. admimistrators. parents, and

students tace evernday i schools throughout the nation
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CHAPTER 2
PROBLEM DOCUMENTATION
Problem Evidence
The problem was identified as students having inappropriate interpersonal behaviors that
result in discipline problems in the classroom. The tools created to assess the problem include:
student survevs, teacher journals. effice referrals. observational checklists. and student feedback.
The resulis of the student survey at Site A ( Appendix A ) developed by the rescarchers

and used at both of the research sites. are presented in Table 1.

Table 1

Categories and Numbers of Inappropriate Behaviors Obsen ed By Students At Site A

Not Not  Qut Not Not Inapprop
Talkk Put Foliowing Talking Paying of Prepared Participating Physicai  Otner
Quts Downs Directicns Back Atten  Seat For Class  InClass  Contact Behavicrs

Students -

Who 30 30 30 22 30 2 22 19 19 24
Observed

Behaviors

Behaviors 55 45 1y 15 e 2 5 5 £ 05
Interferning

In Learmng

[he survey was completed by 30 of 35 students  The most freguentdy obsenved
mapproprate bebaviors repored ty the audents were ialong out e patdoans s B ones

tollow e directtons Gosand not paang attention ey Orthe e siv obsen ed mappropeate
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behaviors, four are considered socially oriented. Socially oriented behaviors refers to student-to-
student. as opposed to student-to-teacher or student-to-task. These include: talking out. put-
downs. not paving attention. and out of seat. Other inappropriate behaviors obsenved by the
students included plaving in desks, using profanity towards teachers, and skipping - unexcused
absents from school. The rescarchers found it interesting that 8 of 21 responses sited skipping .
unexcused absents as being inappropriate behavior.

Students were also asked to name the three behaviors that interfere in their learning the
most. Rcsponsés indicated that the top five inappropriate behaviors observed in the class were
also those that they felt interfered in their learning the most.

Atsite B, 13 of 19 students completed the survey. The results of the student survey are
presented in Table 2.

Table 2

Categories and Numbers ot Inappropriate Behaviors Observed By Students At Site B
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The data in Table 2 indicates the top two abserved imappropriate behaviors are talking
out and putdowns These are the same top two behasiors which students indicated mtertered
with their learing the most Both talkma out and pur downs are considered sociatly orrented by
the researchers

At both research sites the inappronnate behaviors ot talling outand putdowns were

amone the leading categertes  The mformation i fizure Tillustrates this - Tos important o note
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that these were also among the feading inappropriate behaviors that students perceived as
interfering in their learning. The teachers' journals at both of the research sites reflected that the

students responded honestly and accurately as to the behaviors they had observed.
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Ml Students Who Obsery ... Students Who Observ

Figure 1. Categories of student observed behaviors and a comparison of site A and B.

The observation checklist ( Appendix B) developed by the researchers. was used at both
sites. The results of Site A are presented in Table 3.

Table 3

Categories and Number of’ Researcher Obsenved [nappropriate Behaviors at Site A

. f f
Inappropriate Number of Number o Number o Number of

Behaviors Behaviors Behaviors Students Students
Week 1 Week 2 Week 1 Week 2
Talk Outs 204 267 35 33
Put Downs 4 1 4 9
Missing Supplies 8 10 6 a
Phys. Contact 0 0 0 0
Off Task 101 86 30 18
Nonpariicipation 9 1 6 1
Out of Seat 14 20 9 14
Other 3 1 2 1

Ax the data in Table 3 indicate. the nuimber of inappropriate behavors mereased m ail

but three catezories during the second week  The number of students committing these
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behaviors varied from week one to week two. 1t should be noted that teacher journals indicate
that the decrease in the number of students committing the behaviors reflects is, in part. due to
the fact that two students were suspended during week two.

During week one 100% of the students talked out at some time during the observation
period. This number decreased slightly to 90% 1o week two. The number of students observed
committing off-task behaviors decreased almost 30°0 from week one to week two and non-
participation among students decreased 84%o the second week. Students committing out of seat
behavior. putdowns. and missing supplies all increased at feast 23%. The most significant
increase came in the category of student talk outs and the most significant decrease came in the

"not participating in class” category. This information is illustrated in figure 2.

Talk Outs Pyt Downs Missing Supoltes  Prys Contact Off Task Noncaricioatcn Qut of Seat Clner

Ml Benaviors Week 3 Behauiors Weex 2
Figure 2 Categories of obsen ed nappropriate behaviors by the researchers and a comparison of
frequency of incidents at site A
Table 4 indicates the frequency of inappropriate behaviors observed atsute B The
data shows that of the top four mappropriate behaviors i week one. only missing supplies s not
considered social by the researchers Tmprovement in behaviars was shown in 30 percent of the
categories from week one to week two FHowever. the categorn o ot task behaviors inereased by

atactor ot Fhis information sodiustrated m hewee 3
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Table 4

Categories and Numbers of Researcher Obsenved Inappropriate Behaviors Site B

. Number of Number of Number of Number of
g:ﬁ g\:ic?rgate Behaviors Behaviors Students  Students
Week 1 Week 2 Week 1 Week 2
Talk Outs 8 8 6 5
Put Downs 12 10 4 4
Missing Supplies 11 5 3 10
Phys. Contact 2 1 1 1
Off Task 2 12 2 5
Nonparticipation 11 8 5 4
Out of Seat 3 3 2 4
Other 3 0 1 1
i0 - ——m
5- . —--e
6- .
O okows | Puows  Mrssing Suootes .c ' !;;;” Msnoamcioaten !se;{ ' l
W Boraowz Weny Bohanor: Naow 2

Figure 3 Categories of obsenved inappropriate behaviors and a comparison of frequency of
incrdents by week,

The previous data contirm the researchers thoughts that the students i each of the two
research sites demonstrate behaviors that are mappropriate  Hhe students” inappropriate

iterpersonal skl cither student-to-student or student o teacher. often resutt i deserpline




problems and disruptions in the classroom. The inappropriate interpersonal behaviors were
found at both ot the research sites, in varving degrees. However. the students at site A exhibit
the behaviors more frequenthy and to a greater degree of severity.

Probable Causes

The literature suggests several probable causes for inappropriate behaviors in the
classroom. According to Coate, Orr. Soderberg. and the U.S. Department of Education. National
Center tor Education Statistics. (as cited in lannaccone. Wienke. and Cosden. 1992):

Social skills deficits are viewed as critical factors in the widespread social problems of

our vouth. High rates of violent crime, racial and ethnic discrimination, gang wars,

school dropouts. post high school unemployment and crime. teenage pregnancy. teenager

suicide. drug and alcohol abuse and general social maladaption contribute to 2

nationwide emergency ot unprecedented proportion (p 111

Threatening and assaultive behavior modeled and reinforced in and outside the home.
can contribute to antisocial and aggressive behavior before children even begin school.
according to Olweus and Patterson. (as cited in Gable. Bullock. and Harader. 1995). Substance
abuse. victimization. marital discord. spousal abuse. exposure to violence in the mass media.
depression and poverty are also contributing factors according to Gable. fas cited in Gable.
Bullock, and Harader. 1995).

Poor health and loneliness are other underiying causes of increased behavior problems.
Increasing loneliness atfects children in all socio-cconomic groups (Peterson. 19931 According
0 Simons. Finlev, and Yang (as cited in Bouas. 19923, todav's vouth spend less time with parents
and other caring adults than teenagers ot carlier generattons One in five students suneved
rerades 6-i 23 reported that within the previous month. they had net bad a ten-minute
comersation with at feast one ot their parents according (o a report published i 1997 by fhe
Children's Detense Fund - Conscienee is impaned and values aie notimteraiized in enildien
when the socil bond betwveen the chifd and adult are notnuriurcd Those chiddren aie eiten

laireled antsoacial sociopathie, or primitye-unsociabized dlrendiro and Lopg Toves,
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The tamily unit, disrupted by divoree. drugs, poverty, abuse. and other forces that
interfere with normal parenting skills. breeds adults whose own lives are often chaotic and who
cannot manage or monitor their children's aftiliations or activities effectivelv. Parents often
cannot spend as much time with their children. communicate behavioral expectations
consistently, or teach conflict-resolution skills necessary in todav's society according to Walker
(as cited in Brentro and Long, 1993).

Another possible cause of inappropriate behavior in the classroom is the lack of parental
involvement in schools. According to Wagner and Lord ( 1995), experts agree that children
whose parents get involved in the school svstem do better. Parental involvement was {found to be
a significant predictor of student behavior and academic achievement in children of all incomes
and races according to a 1994 study.

Wallis (19933 stated that inappropriate behavior and the loss of respect demonstrated
dailv in todayv's public schools. reveal a society in great trouble. Schools with poorly written and
enforced behavior policies. establish vague educational missions that allow a disintegration of
traditional and reasonable expectations of vouth.

Teachers. who unintentionally use selt-defeating discipline strategies. often perpetuate
inappropriate behaviors. Unclear teacher expectations concerning appropriate behavior can be a
major factor in causing inappropriate behavior in students. The overuse of punishment. or the
use of ineffective. short-sighted. inconsistent punishiments and negative teacher attitudes towards
students are also factors that promote inappropriate behaviors in the classroom. ( Wasiesko and
Ross. 1994

The lack of skills and strategies for self-controf are vet another probable causc of
mappropriate behavior i the classroom  According to Patterson ras cited in Anderson und
Prawat. 19831 methods of <cit-controb are not innate m ali chiidren and therefore must be taught
to those who are untamibiar wiih these strategies When confronied with contlict. attempis o
denv orrenore 1t ean resultin vielence i schools By teaching students to constructin e

manage adversity, school systems can untize the posiin e aspeets ofconthict which inciude

)
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motivation to learn. increased achievement, healthy social and cognitive development. and
higher level reasoning and long term retention skills. Enriched relationships. increased ego
strength. a clearer sense of self and the ability to change and compromise are alse benefits that
can be gained from leaming to deal with contlicet.

Even though these causal factors may have an impact on the problem at both of the
research sites. some have more of an impact due te the number of students they affect. The
factors that aftect both of the research sites include:
¢ students’ lack of social skills
¢ substance abuse
o marital discord and divorce in the home
o exposure to violence in the mass media
¢ student depression
¢ lonchiness
o little or no daily parental contact
s poorly written and or enforced behavior policies in the school
o teachers who use self~defeating discipline strategies
¢ schools that do not have social skills development in their curriculum
Other factors. that may have an impact on some students at bouth of the research sites but
primarily affect the students at site A include:

e Aictimization

e spousal abuse

o povern

o atack oi parentat imolvement i the school

o alack of shills and strategies for xelt-controd

o alack ot skills in dealing with conflict.

Al ouch all of the above mentioned Ractors contnoute o mapprepricie classroem behavier i

abvious that those basie social shilbs necessary tor postlin 2 interpersonal interactions are lacking




tor many of our nations youth according to LeCroy (as cited in [annaccone et al., 1992). While
schools acknowledge the importance of good interpersonal skills. a positive. accurate view of
self, and a strony value (character) base in their goals and philosophy statements. few address
them specifically in their curniculum. According to The National Education Association,
Education Policics Commuission (as cited in lannaccone et al, 1992
It appears that we have lost sight of some of the fundamental goals of our educational
svstem, namely to foster the development ot human relationships and to facilitaté the
acquisition of respect for other persons, develop students’ insights into ethical values and
principles, and strengthen their ability to ive and work cooperatively with others. (p.111-

112)
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CHAPTER 3
THE SOLUTION STRATEGY
Literature Review

Literature indicates that there are many possible solutions to the growing number of
discipline problems in schools due to inappropriate interpersonal behaviors, Among these
possible solutions are: instruction in social and life skills. conflict resolution. cooperative
learning. character education. and student respect and responsibility education. Rescarch
indicates that the deselopnient of a positive classroom climate may also aid in climinating
discipline problems in the classroom.

The lack ot social skills 15 often viewed as a major factor n the growing number of socral
problems of our students. More than ever before. drug and alcohol abuse. teenage preonancy.
sutcide. school drop-outs. discruminution. gang violence. violent crimes. and general anti-social
behay iors are contributing factors to the demise of the social climate of the country according to
Gates. Orr. Soderberg, United States Department of Education. National Center for Fducation
Statistics  According to the National Fducation Assoctation and Education Policies Commission
( as ited in lannaccone. Wienke, and Cosden. 1992y

To be successtul sociathy and professionaliv, people need to complement therr cognitine

Anowledge with 2ood mterpersonal skills. a strong vatue base tcharactery and a positine

but accurate view of seit - While schools usually subseribe to these characteristios i then

cowds and statements of phifosophy . few address them substantiadiy in the feanung

aaperiences they effervouth ap 1L
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Teachers identity a variety of arcas that benefit from social skhils instruction. In a study
conducted by Cosden. lannaccone. and Wienke (1992). 48%0 of the teachers responding reported
an improved school climate and integration ot students. Other areas of improvement included:
contribution to teacher effectiveness (34%0), student-peer relationships (38%), and teacher-
student relationships (41°60). Rescarch indicates that implementation of a social skills
curriculum could be beneficial in decreasing the number of inappropriate behaviors.

Tadav's classrooms are filled with conflict and coercion. Students often resort to
disruptive behaviors as the onlv solution. Contlict resolution and peer mediation strategies are
alternatives that teach students how to manage differences constructively. According to
Johnson. Iohnson. Dudlev. and Burnett. (1992}

Traditional discipline programs teach students that adulis or authority fizures are needed

to resolve contlicts The programs cost instructional and administrative time and work

only as long as students are under surveitlance. While aduhs may become more skillfui

in controlling students. students do not learn procedures. skills. and attitudes required 10

resolve contlicts constructively in their personal lives. at home. in school. at swork. or in

the community (p.10)

By empowering children to be socially responsible and to resolve conflicts before they are
allowed to escalate. students are taught to be tolerant of diftferences. and respect others' teelings
and needs. Conflict resolution strategics such as mediation and group problem solving have
been found to improve schoal elimate and result in reduced violence. vandalism. chronic school
absences. and suspensions (Bodine. Crawtord. and Schrumptl 1994y 1118 behieved that the
positive aspects of a contliet resolution program can go bevond mimimizing student contlict and
mproving the school chimate  Inercased shills i the arcas of ieadership. problem-solving. and
communication. dong with impros ed seit-esteem and academic achievement can be benetits off
such a proeram I additon. because the staffspends Tess iime setifimg dispuies amony students.,
there s adeerease m the amount of tension die to constant disciphine problome Clabby & e

cas crrxdon Uatrena and Guern, Tuadcfaund thar students whoe dooaot Jears Klis related 1o
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conthict resolution when they are young. are likely 1o have problems in later hite that quite often
fead to 1llegal behaviors

Cooperatinve fearning is an instructional methed 1in which students of all academic
abtliues work together in small groups toward a common goal  The success of cach student is
dependent on the collaboration of the group as a whole. The traditional classroom approach
encourages competition among students. which often results in win - lose situations where one
student wins at the expense of others (Slavin, 1987). Research indicates that cooperative
learning has significant advantages over the traditional classroom setting in both the areas of
inteliectual and social development.

Currently. there are five schools of thought concerning cooperative learning programs
though many teachers use ditterent parts of each model in developing their cooperative lcaring
classroom. The tive models include: the conceptual approach. the curriculum approach, the
structural approach. the group i estigation approach. and the IRI svnthesis approach.

The conceptua! approach. created by Roger and David Johnson. emphasizes instruction
of soctal skills with guided practice. Johnson and Johnson belteve that for an activity to be
cooperative learning. five crucial characteristics must be present. otherwise it is merely creative
crouping. The five characteristics include. face-to-face interaction. individual accountability,
cooperative social skills. positive interdependence and group processing. This method enhances
the creatnv e eacher's existing curriculum. but many teachers find it time consuming both in
creating instructional materials and in time away from content areas (Bellanca and Fogarty .
1991

I'he curriculum approach. ereated by Robert Slavin. consists of tour curriculum pachages
addressime math and language arts The currieutum packages  Team Accelerated Instruction
AT Cooperative Integrated Reading and Composiion (CHROC)L Feams. Games. Tournaments
T rand Stadent Teams. Achicvement Diviston oS TAD cach imciede cooperativ e fearmg
component sathin the matenial These programs are dathy, pre-wovessons and staie 2res tha

ke Bde preparation and offer mstructionalb vanets Howe o there ionodirect teachine of
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social skills. the program discourages transfer. und there are a limited number of curriculum
packages available (Bellanca and Fogarty . 1991).

Kagan's structural appreach is based on creation. analvsis. and apphcation of content-
free structures. These structures are methods in which a teacher designs a task for the student 1o

complete. The structures include: Match-ups. with student-to-student interactions, Jigsaw.,

where each student in a group studies part of the information and then teaches the other
members, and In-Turn, where individual students take turns in a specitic order. This method of
cooperative learning is simple and easv 1o use. adds variety to daily assignments. and lends itself
to problem solving and the application of thinking tasks  Disadvantages of using this method
include an assumption that students will transter cooperative skills and behaviors trom othe
activities therefore. formal social skills instruction is not included and manv teachers restrict its
use to fow-leve! classroom tasks such as spelling (Bellanca and Fogarty. 1991),

[n the group investigation approach created by Sharon and Sharon. students work
together to create a plan to investigate and find answers to questions about a broad topic. Each
student decides on a subtopic, investigates tor information. analvzes. and draw conclusions. The
group then takes this information and creates a formal report which they present to the class.
After the presentation, students seff-evaluate their work, This model 1s very structured and
presents a step-bv-step procedure. It encourages communication skifls. cooperative social-skill
development. student-to-student interaction. creative problem solving. and encourages inquin
However, if students have not been instructed 1n the areas ol asking questions. positive
interactions. handhing open-ended tasks. solving problems or coming to a consensus within a
croup. this mode! will not be saccesstul (Bellanca and Fogarta . [991)

A 1Hth model. IRT synthesis, 18 w combimauon of the tour models of cooperative learning
with an emphasis on eriticai and creative thinking - Along with Johnson and Johnson's five

(RY]

components of cooperaine learming, IR imciudes an addivionad clement ol thinking for transic

) S ey evyer oo e s 1t T gres s dar gran e e
Vhis approach taailiatos trans o haoudedoe and Skt acrescall carncalar areas and into

real te This mode!, however tahos aareat dead o tome i an alecedy overcronded curmculum

30




The ability to apply and process information is more important than students memorizing great

= =
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quantitics of information. IR svnthesis requires intense and supportive staft development and 15
difticult to test with standardized tests because 1t elicits intelligent behavior not necessarily test
results

Cooperative learning has important implications in developing peer relations. leadership
and group skills. mutual respect and tolerance, higher levels of self-esteem and better
understanding. Research shows that without opportunitics to develop these skills. students can
become caught in a self-defeating cvele as they trv to satisfy their own needs for recognition.
acceptance and belonging. Students can then often become disruptive. be labeied as behavior
problems. withdraw. or even give up The cooperative lzarning environment pros ides
opportunities to satisfy students” needs (Hill and Hill, 199

Over 10O research studies have documented the success of cooperative learning « Tyvrrell.
1990). Slavin. Leavev. and Madden (19841 tound that students who worked cooperatively.,
demonstrated more positive behaviors and attitudes than those students in control groups. There
15 a positive correlation between cooperative attitudes and intrinsic motivation. seif-cstee
helptul attitudes toward peers. pleasant regard tor school personnel. and the open expresston of
feelings and ideas according to Qwens and Barnes. (as ctted in Hauserman, 1992). In a study.
over a five vear period. by Soloman, Watson. Schaps. Balustuch and Soloman. 1990 (as cited 1n
Stevens and Salvin, 1993y it was found that students not enlv improved social problem-solving
and prosocial behavior skills but also their adherence to democratic values

Good character has been defined as knowing, desining. and doing the good tlickona,
1991 The widespread increase m enime. lack ot self=control. and the deteriorating morals and
values ol today's vouth, have herghtened the need for character education. Disturbing statisties.
such as over a twenty vear pentod ¢ 1968198801 violent erime imcreased it -three pereent tor the
age group of sevenieen or under. s evidence that our society s changing chchona, i
Theodore Roosevelt stated, Mo cdicate d petson mnmind and et maoiads s o cdueate

~
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Traditionafly. tamily. church. and schools have been the priman teachers ot character
education. The increase of one parent families and the decrease of church attendance has
resulted 1n the decline of family and religious influence. Historically. the formation of character
has been the goal of education (Hieronvmi & Kalish. 1994). Ethically, schools must contribute
to the moral health and character of the voung (Lickona. 1991).

There are contlicting views about character education in schools. There are those who
beheve that parents and the church should be the character educators of our vouth. Research
shows that some don't trust the educational svstem to teach their values (Barth. 1994). Another
criticism is the overcronded. mandated curriculum. which does not allow time to address
character education.

There is growing support for schoels to teach character education. Schools have been
identiticd as the most important extra-famihial environment to promote character education
Existing programs include the American Institute of Character Education in San Antonio. Texas
which offers materials for K-6 that illustrate kindness. generosity. and hanesty through
discussion of stories (Leming. 1993) The Child Development Project in San Ramon. California.
implements cooperative learning. literature to develop empathy . moral reasoning. and self
Jiscipline as its basis for teaching character ¢ Lickona. 19911 letferson Center for Character
Education teaches honesty, perseverance. tolerance. and respect in its program (Leming, 1993,
Several scheols around the country are also requiring students to complete community sen ice
and participate in citizenship training in order to gain an understanding and respect for the faw.

Research shows that over the long term. problem behaviors can be reduced (l.emimg.
1993 The Child Development project shoved significant improsement in the areas of
classroom behavior. play ground behavior. social problem-solving shills. and commitment o
democratie values o Lickona, 1997 Inthe area of ngh-pressure acadennic accountabdity . 1ts
important to note that these zams have been achieved without any saenfice i academie

achievementahichona, 1vwal.
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William Kilpactrick said. "The core problem facing our schools is a moral one. All the
other problems derive from it. Even academic reform depends on putting character first”
(Lickona, 1991, p.3). Schools should expose students to understanding. internalizing. and acting
upon character values ( Lickona. 1991). Parents. educators, and community leaders need to
work together in order to ensure that character education is being taught to every child.

It is commonly believed that the church. community, and home offer less guidance today
than in the past ( Anderson & Prawat. 1983). One area needing guidance is respect and
responsibility. Respect and responsibility need to be patterned. modeled. discussed. and
internalized (Chamberlin & Chambers. 1994).

Research indicates that a student's social acceptance and behavior can be partially
cxplained by knowing the student's social goals (Wentzel, 1994 Stich! developed three areas of
responsibility: personal, social. and environmental. Students have to make personal choices.
deal with others sociallv. and the classroom should provide a positive environment to model
responsibility and respect (Stichl, 1993,

The literature retlects that children need to know they have some control over their own
destiny and that the choices they make will eftect their future. Social and personal responsibiiity
are vital to success and must be encouraged. As a result. society as a whole will most assuredlhy
benefit (Stiehl, 1993)

In the area of classroom management, teachers are taced with erther the real or perceinved
inability to influence behavior Many factors combine to make it difficult for teachers to
maintain disciphine in the classroom  According to Canter & Canter as cited in Conte. 1994
these tactors include  teachers inadequately trained to deal with today’s behavior problems, a
Tower level of respect trom parents and students. the idea that a "good™ weacher docsn't ask for
help. the content of the curniculum alone 1s not enough o motivaie students. and more students
come to ~chool with behavior problems now thanever betore Inaddition. the implementation
ol mclusion has enabled an increasing number o students with speaal needs to bemterated

into the recudar ciassroom environment. winch rosalbts i behavtor probicms  Conte, Tuvds
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Many theories on classroom behavior management exist today. SKkinner's behavior
moditication theory states that by rewarding appropriate behavior and ignoring or punishing
inappropriateness. students learn the acceptable behaviors and repeat them, resulting in better
classroom behavior. Glasser's philosophy revolves around the idea that every behavior involves
a choice. either good or bad. Teachers instruct students in making value judgments about their
behavior and in the importance ot making "good” choices. Ginott theorized that teachers who
communicated cooperation. acceptance of the teelings of others. and avoided labels. presented a
model of behavier that students could emulate. Dretkurs believed that students should be given
the opportunity to create rules and consequences that constitute the classroom discipline plan.
By taking ownership. students learn the importance of making decisions and the value of
acceptable behaviors. Kounin's management theory suggests that teachers who are aware of
what is going on in the classroom at all imes and are able to deal with more than one problem at
a time. are better classroom managers (Conte. 1994y,

One management program that incorporates these theortes is Discipling With Dignity.
which ofters strategies and teaches skills for dealing with anger and disruptive behaviors. The
authors ot'the program believe that dealing with student behavtors is the responsibility of the
teacher. that it's important to treat students with dignity. and on an individual basis. and that
taking responsibility for one's behavior excecds the importance of compliance. The program
further suggests that consequences be firm. clear and consistent. and should never be
cembarrassing for the students (Conte. 1994

Another management program. Teaching Children_Fo Love Themseh es. emphasizes

techniques to improve students’ seltzesteem. By improving therr seli-concepts and raising
personal expectations, students will ierease the behaviors that make them teel better about
themsehves  (Conte, 1994y

Asrertive Discrphine v a classroom manazement progran deseloped arouwnd tour baste
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environment. 3) teachers have the ruht to teach m a disruption tree environment. 4) no child
should be allowed to act in a way that is not in his her best interest. (Conte, 1994

The use of a Student Peer Mediation program such as the one incorporated in Conflict
Resolution, develops communication and problem-solying skills among students. Mediators
guide two or more of their peers. who are engaged 1n a disagreement. through active listening.
questioning. and problem-solving techniques. thereby. finding unique solutions to their dispute
(Conte. 1994).

Tt is important that students be instructed in an environment that is both intellectually and
emotionally conducive to learning. Both students and teachers desen e the right to function in an
environment free from disruptions caused by inappropriate behavior. Hechinger ( as cited in
Conte. 1994, p.313) states that, "With effective implementation of classroom management
strategics. both students and teachers can maximize their full potential and benefit from the
educational process.”

A thorough review of the literature indicates that each of these solution strategies could
decrease the number of inappropriate behaviors in the classroom. While instruction in social
and lite skills. character education. student respect and responsibility education have all proven
to be viable solutions. cooperative learning programs encompass many of the positive aspects of
cach ot these programs. while allowing for the coverage of content arcas. According to Johnson
and Johnson. Leming and Hollitield. and Slavin (as cited in Tvrrelll 19901 pro-sacial attitudes
and behaviors, classroom climate, internal locus of control. acceptanee of mamstreamed
students. and the liking of school and learning. can all be positively effected by the
implementation of cooperative learning i the classroom. Many teachers find they have fewer
behavior problems and students are more cooperative. are concerned with classmates fechngs,
histen Detter. and show greater toierance tor the weaknesses o others ¢ hvrredi 1900,

Fhe action pian will indicate thai a conthict resolution prograny will e implemented i
whool ate A where a hich mcdence of aggressive mappiornate behaniers o=t Podine

Crantond and Schrampt faady aated tha
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The abality to express and resohve conflict is central to the peaceful expression of human
rights. The skills and strategies of contlict resolution are also the skills of peace.
Contflict resolution and peace-making can be viewed as responsibilities inherent in
citizenship in democratic society. When children peacetully express their concerns and
scek resolutions to problems that take into account common interests. they not only
promote the values of human dignity and self-esteem. but also advance democracy. (p.3)
A community project will be implemented afong with these programs at both to

encourage transfer of the soctal skills developed in the programs.

Project Objectives And Processes

Based on the iterature reviewed and as a result of training in cooperative learning skills
during the period of September [996 to January 1997, the targeted students will decrease the
number of inappropriate behavior incidents as measured by the number of oftice discipline
reterrals. teacher observational checklists. and review of teacher journals.

[n order to accomplish the terminal objective. the following processes are necessan

1. Matenials and activtties that develop cooperative and positive interpersonal

relationship skills.

2 Create a community school service project that will incorporate cooperative skills.

(%}

Materials and activities that develop the skills necessan to resolve conflict. Site-A
Action Plan

In order to achieve the stated project objectives, sludcms will engage in activities that
will develop cooperative skills and positive interpersonal relationship skills. Students will be
asstened to selected groups of 3-3 students “The groups will be culturally diverse. of mixed
abihity, and mstructed by classroom teachers  Tnterpersonal shitls that sl be addressed metude
establishing eve contact. sharng materials. and usiyg appropriate manners. Cooperatise shilis
imclude communication and cooperative team shidis - Communication skids that wili be wrgeted

are listening attentn el and making appropoate respenses Enderstanding roles ot the ditierent
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team members and the expectations tor getting along are skills to be focused on within
cooperative teams.

Formal instruction of cooperative and positive relationship skills will be scheduled from
one to three times per week. These shills may be addressed through individual. small group. or
whole class instruction. Reinforcement of new and previously leamned skills will be an on-going
datly process.

Several teaching techniques will be used to both introduce and reinforee skills throughout
the project: Introduction activities that will help assess prior knowledge include: KWL charts
(see appendix E with lesson) and T-charts (see appendix FF with lesson). Teacher modeling of
appropriate behavior and role plaving activities will also be used. Reinforcement activ ities
inctude: cause and etlect charts rsee appendix (. PME charts (see appendix Ho. webs see
appendix D). agree disagree charts (see appendix . and problem solving activitics

Tcaching strategies that will be used include group and team projects. Group
presentations will be utilized in order to encourage team building and reintorce concepts
Fhgher level thinking skills will also be enhanced through the use of think-pair-share activities

Goal setting. control signals. and positive negative consequences are all operational
techniques to be used during the project to accomplish objectives. Goal setting may consist of
individual or classroom goals that will be accomplished within a set amount of time. Control
signals, such as hand raising, grnvng the peace sign, blowing a whistle. or turning of? the hghts
will be used to quict the ¢lass, Positive nezative consequences. such as ime-out or detentions.
as well as free wll oractivity time will be used daly in order 1o mantain a productive fearnime
environment

I'hroughout the action rescarch implementation penod. avanen of communiny and
school service projects wiil be pertormed  Grroups tor these prorects will range trom 2-3
students, will be studeni teacher selected, of mised abwbits s cuiturad v dnverse und imstiuctcd
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Through civie responsibility, self-esteem. as well as a sense of pride and accomplishment
will be instifled. Students will be expected to behave appropriately and show concern for safety
when handling materials and equipment. The safety of pedestrians during outdeor activities will
also be addressed.

Students in the research group will be instructed in the conflict resolution program 4-3
periods per week with continuous reinforcement of skills being taught. Teaching techniques will
include role play (see appendix L1-L4). modeling, and student produced collages (see appendix
M). Team projects. think-pair-share. and group presentations are teaching strategies that will be
implemented.

Methods of Assessment

Cooperatine and positive interpersonal relationship skills witl be assessed through the use
of observational checklists (see appendix B). teacher journals. oftice referrals (see appendix K.
and student survess (see appendix Ay Observational checklists will be used the first and last
two weeks of the project in order to assess behavior. Teacher journals will be used to document
weekly activities. student behaviors. and teacher reflections. Student surveys will be used to
assess student perceptions of classroom behavior, Records of office referrals will be used to
monttor the number of incidences involving severe inappropriate behavior that cannot be
addressed 1n the classroom. Conflict resolution skills will be assessed through a variety of
methods Teachers will use obsenational checklists. teacher journals. and oftice disciphne

referrals  Students will assess themselves through the use of Journals and survevs
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CHAPTER 4
PROJECT RESULTS
Historical Description of the Intervention

The objective of this project was to improve discipline in the classroom setting. The
implementation of cooperative learning activities. a conthict resolution program. and community
projects were ¢hosen to promote the desired behaviors

Cooperative learning was used to develop cooperative skills and positive interpersonal
relationship skills, The students were assigned to selected groups of three to five students. The
groups were culturally diverse. of mixed ability. and instructed by classroom teachers. Formal
instruction of cooperative and positive relationship skills were scheduled from one 1o three times
per week. These skills included sharing. using good manners. encouraging others. and taking
responsibility and were addressed through individual. small group. and whole class instruction
Teaching techniques included: KW, charts. T-charts. cause and eftect chants. PMI charts, webs,
agree disagree chaits. and problem-solving activitics  Examples of these teaching techniques
can be tound in Appendices C-M - Group presentations were also utilized 1n order to encourage
team building and reinforce concepts. Time-out or detentions, as well as tree talk and activitn
LINC Were positn e negatine consequences used to maintam a productive fearming ensironiment

Avarety ot community and school serviee projects were performed dunng the acton
rescarch implementation pertod - Aistte N acaseling project mvolving collecting alumimun
cans, ciushimg them. and twiss thep i tor moses o e donaied fo the school s dong

aperovimatedy every other woel V erounds Reepiny proveet impiemented atstte b mvois o8
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students in cooperative groups collecting garbage tfrom the school grounds  This activity was
completed one time per month. A landscaping project at site A involved students in cooperatine
eroups planting bulbs around the school sign. Students were required to plan the landscaping.
prepare the ground. and plant the bulbs. as well as maintaining the flower ¢arden during the
spring. A canned food drive was also conducted at site A: students brought in food to be made
into baskets for those in need. Projects at site B included a grounds keeping project that
involved physical education students in cooperative groups going on walks around the
community and picking up garbage along the wav. Another project at stte B was a canned food
drive during which phvsical education students brought in canned foods to be donated to the
focal tood pantrv. The cooperative groups inyvolved in both sites were groups of 2-5 students.
which were student teacher selected. of mixed ability, culturally diverse. and instructed by the
classroom teacher

Students at site A were instructed 1n a contlict resolution program 4-3 times per week.
The skills stressed were tolerance. cooperation. acceptance. and taking responsibility tor one's
pehavior  Teaching techniques included role-play. modeling. and student produced collages.
Examples of these can be found in Appendices J and K. Class meetings were also conducted 2
or 3 times per weeh. During this time students could report and resohve conflicts with other
students.

Presentation and Analvsis of Results

[n order to assess the effects of cooperative learning and contlict resolution training
(site A) on student interpersonal behavior. a postintersention behavioral checkbist was
completed The two weeks of data were tallied and the results o site N are presented i Table S

along with the combined results of the premtenyention data
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Table s

Pre and Postinten ention Researcher Obsenved |nappropriate Behaviors at Site A

Preintervention Postintervention
Inappropriate Number of Numberof  Number of Number of
Behaviors Behaviors  Students Behaviors Students

Tatk Out 471 638 131 40
Put Downs 15 13 11 7
Missing Supplies 18 15 20 11
Physical Contacts 0 0 1 1
Off Task 187 48 65 35
Non Part 10 7 39 21
Out of Seat 34 23 32 13
QOther 4 3 5 4

As the data in Table 5 indicate. there was a marked decrease in the number of talk outs
and students observed being oft task. The number of talk outs decreased by 72% and the
students observed being oft task decreased by 63%0. The number of students committing these
behaviors also dropped 4190 and 27%0 respecttully. While there was a 10%0 increase in the
category of "missing supplics.” the number of students responsible for this behavior decereased by
27 There was a significant increase in the categon "non particpation” which rose by almost a
factor of 3. The number of students in this categon more than doubled during the
postintersention obsenvation period  The behavior checklist does not reflect any particular
subject responstble tor the increase nor does the researcher’s journal note any sigmeficant reason

lor such anse Thisintormation is situstrated w Higure 4
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Fraure 4. Categories of observed inappropriate behaviors and a comparison of pre and
postintenvention {requency of incidents at site A.

Table 6 indicates the pre and postintersention frequency of inappropriate behaviors
obsened at site B. The data shows a decrease tn all categories except tor "talk outs” which
remained at 16. Significant decreases were noted in the categories of "put downs” which

diminished by 73% and students oft task which dropped 6495 Other categories that showed a

decrease of 30%0 or more include: "missing supplies.” "nonparticipation.” and "other " The

number of students committing the behaviors also decreased in every categony with the most
significant being "missing supplies.” at 349 Another arca that showed considerable
improvement was the number ot inappropriate phisical contacts which went from three during
the preintersention period to zero during the postintervention period  This information 1s

dlustrated in figure 3
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Table 6

Pre and Posunten ention Researcher Observed Inappropriate Behaviors at Site B

Preintervention Postintervention
Inappropriate Number of Numberof  Number of Number of
Behaviors Behaviors  Students Behaviors Students

Talk OQut 16 11 . 16 8
Put Downs 22 8 6 5
Missing Supplies 16 13 8 6
Physical Contacts 3 2 0 0
Off Task 14 7 5 4
Non Part 19 9 8 7
Qut of Seat 6 8 4 4
Other 3 2 1 1
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Conclusions and Recommendations

A review and analvsis of the behavior checklist indicate that students at site A
demonstrated a marked improvement in interpersonal behaviors  The contlict reselution
program. along with cooperative learning activ tties and community projects. appear o have had
a positive affect on students' behavior. The teacher's journal reflects that students utilized the
mediation process in order to resolve conflicts. which in tumn. resulted in fewer oftice referrals.
an increase in students' time-on-task. as well as, compliance with classroom precedures. The
cooperative learning activities may have atiributed 10 an increase in nonparticipation. due to the
fact that group settings enabled teams to complete projects without all students contributing.

Bascd on the presentation and analysis of the behavior checklist. students at site B also
demonstrated a dramatic improvement tn interpersonal behaviors. [t appears that. as a result of
cooperative learning acuvitics and community projects. students showed gains in social skills
which resulted in fewer discipline problems in the classroom. The fact that the number of put
downs and physical contacts decreased. demonstrates gains made during the intervention period
Other arcas of improvement attributed to the cooperative learning tasks are: more students
prepared for class. on task. and participating in classroom activ ies.

The analvsis of both rescarchers conelude that as a result of cooperative learming
activites. conflict resolution training. and comimunity projects. students demonstrated improsed
interpersonal skills. Ttis believed b the researchers that the gains exhibited by the students
resulted in fess discipline problems in the classroom. thereby creating a more educationathy
productive environment

[Uis recommended by both rescarchers that data be colfected weekhy dunag the
implementation pertod - This would allow behavioral changes to be tracked week by week as
opposed to oniy at the begimning and the end As a resuivor the weekly datas probiems
thioughout the micrvennion period can be castiy dentified and narroned o speaiiic week

U possibles mwould beadeat te have somicene other thas the clacivon teavher colicat

the I order to e consistent. the same person sivoudd coliest alf data throushout the
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research project. This would enable the teacher to continue instruction without interruption and
ensure accurate data.

It is also recommended that during the planning of the intenvention, interruptions such as
the lowa Basic Skills and IGAP testing be considered. The [ength of these tests, as well as other
cvents (field trips and school functions) tend to slow the momentum and interrupt any progress

that may have occurred.
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Appendix A Z4d

Student Survey

Code #

Student Survey

Which of the following behaviors have you observed in our classroom?

___ Talking out

____ Students "putting down" each other

___ Students not following directions

—__ Students talking back or being disrespectful teachers

___ Students not paying attention in class

____ Students out of seat without permission

Students not prepared for class-books, homework, supplies

Students not participating in class activities

—_ Inappropriate physical contact-hitting, kicking, pushing, pinching etc ..

Other inappropriate behaviors-

Of these behaviors, which 3 do you feel interfere in your learning the most.
1.

(98]

Which of these behaviors have vou done in class?
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Onwservation Checklist

BEHAVIOR CHECKLIST Period Date
Student ) P Missing | Inapprop
Name Tacl)klng Doxgs Suppliegs Physical Off, Non- | Out of
(coded) ut Contact | Task participate| Seat | Other
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BEHAVIOR CHECKLIST Period Date . .-/
Student .
Name | Talking| Put | Missing 'F’,‘;‘(’;'c‘;ﬁ Off | Non- |Out of
(Coded) Out Downs Supplles Contact Task panicipate Seat Other
“ - e ’ L.~
=7l A s e
X Ve — v 7 el R
— = \ el N Pl T W
. 2¢ 1 4+v by _— N N e -
PSS ) Pl LI I _— - | //é b /
-~ e
r2232 S L <
12 §
T2372%3 3 7
e S L/ \ 1
T =4
~ Y IO ‘ % /:/
B I's 12
9
q 7 < | !
L = 4/ A
_ § 5 I
S) s < Y |
2 ; -~ 2. | — -
I b S i P
- / -
- et 5 3L 2
- - _— e "//'
. =9 12/ 3 T
24 1 ' & .
SRR RN "%, / 3 1. _~
3 | I I . 1 3 -
L 2. . 7 - e //{
E 2 K
/’/3/ | —
foo I
R 3 . i s
- |
BEST COPY AVAILABLE




A Appencdix €2
Fre/Post Intervention Data
Can it . _ 47
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Appendix J
2gree/Disagree

Our environment
IS at risk.

Agree Disagree

O
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Office Referral

STUDENT REFERRAL

Student‘s Name Date
Referred by: /
Eour / Subject
When / Where incicdent cccurcred: _____ Class S. H. - Other
Action taken Called Parent — . Student Conference
“prlor to referral: Consulted Dean Detained Student
Consulted Counselor after school
Qther

REASON FOR REFERRAL (Be gpeciflc please)

Immediate Action taken

Student informed of referral

(Stucent’s Signature)
—— . Student NOT informed cf referral (Exptzain’

b g As per Hanckeck Needs Ccunselling

Bean‘s Disscsiticn Parent Cocnference

Other

-1 efposS

Student conference Detenticns/numker
Parent contacted Unexcused (pericd/cay)
Referra) to Susgensicn/days
—_  Teacher conference Prebaticn
Ccnference arranged Withcrawn
(counselor, parent, teacher? O:her

1T

STUZENT CCMMENT

2o e 2
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ACTIiVIiTY

9 Getting to Win-Win

PURPOSE To learn that soft, hard, and principled responses to conflict
achieve losing or winning outcomes

MATERIALS Student Manuals
A few inflated balloons

12
FORMAT OPTION Whole class discussion/participation

PROCEDURE 1. Refer the group to page 30 in their Student Manuals, “Outcomes
of Conflict.” Explain that conflicts result in winning or losing
outcomes depending on the responses we choose:

Lose-Lose is when neither person gets what he or
she wants. Neither person gets his or her needs met.
Both people lose.

Win-Lose is when one person gets what he or she
wants and the other person does not. Only one person
gets his or her needs met. One person wins, and the
other person loses.

Win-Win is when the people in the conflict invent
options that help both people get their needs met.
They both win.

2. Ask for two student volunteers to act out the five scenes on pages
31-32 of the Student Manual. As the volunteers finish each scene,
ask the group the questions pertaining to it. If necessary, refer stu-
dents to the form on page 29 of their Stude: t Manuals ("Responses
to Conflict’) to help them determine their answers.

Scene 1 (Win-Lose)

Did Eric have a soft, hard, or principled response
to the conflict? (Soft: Giving in.)

What about Tanya's response? (Soft: Ignoring.|

What was the outcome of their responses?
(Win-Lose: Tanva got her needs met, but Eric did not.!

BEST COPY AVAILABLE
bi.




Agpendix L2 : 57
ole Play

Scene 2 |Lose-Lose)

Did Tanya have a soft, hard, or principled response
to the conflict? |Soft: Giving in.)

What about Eric's response? (Soft: Giving in—because
he didn't follow after Tanya to try to play with her.)

What was the outcome of their responses? {Lose-Lose:
Neither person got his or her needs met. Eric wanted
to play with Tanya, and Tanya wanted to play with the
balloon by herself.}

Scene 3 (Win-Lose)

Did Eric have a soft, hard, or principled response
to the conflict? (Hard: Yelling and threatening.)

What about Tanya's response?
(Hard: Pushing and yelling.)

What was the outcome of their responses?
{Win-Lose: Tanya got her needs met, but Eric did not.)
Scene 4 [Lose-Lose)

Was Tanya's response soft, hard, or principled?
{Hard: Pushing and grabbing.)

What about Eric's response?
{Hard: Pushing and grabbing.)

What was the outcome of their responses”
(Lose-Lose: No one got his or her needs met.)
Scene 5 (Win-Win}

Was Tanya's resppnse to the conflict soft, hard, or
principled? (Principled: Listening, understanding,
respecting, resolving.)

What about Eric’s response? {Principled: Listening,
understanding, respecting, resolving.)

What was the outcome of their responses?
[Win-Win: Both got their needs met.)
3. Summarize the possible outcomes of the three types of resgonses:
Sofi: Lose-Lose or Win-Lose

Hard: Lose-Lose or Win-Lose

FPrincipied: Win-Win
\ -~ v .
BEST COPY AJNLABLF & Have students 2il in these outcormes on the page entitled *Summary:
Restonses and Outcomes.” on pagz 33 of their Student Manuals.
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Appendix L2
Egle Play

" Five Scenes

SCENE }

SCENE 2

Tanya: (Tases balloon in the air, having fun by herseif )

Eric: 1 want lo play with you. {Trnes o jetr Tanya by terring
balloon up in the air}

T nya: {Cobnly] 1 had it first. {Ignores Eric crd contnues to hut
the balloon. )

Eric: (Waickes Tanya, looks scd, crd waiks cway

SCENE 3

Tanya: ({Tosses balloon in the ai7, having fun by herself)

Eric: ] waot to play with you. (Tres 1o join Tampa by tozring
balloon wp in the air)

Tanya: {Caimiy) 1 had it first.
Eric: {Calmly] You always hive everything first.

Tanya: {Hands the bailoon to Zric and waiks cway |

Tanya: {Tosses balloon in the &r, kaving fun y herself.)

Eric: I want to play with you. (Thes 10 join Tenya by trring
balloon up in the air

Tanva: {Angniy) No, I had it first, and it's mice

Eric: {Angrdy] You abways have everythicg first. I'm aot 30ing o
play with yor anymore if you don't let me play right aow,

Tanya: (Pushes Eric away and yeils } Go away! | don't want to
play with you!

Eric: (Hits the balloon rard and angrity stcmps away)

31

~

BEST COPY AVAILABLE
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Appendix 1,4, 59
Role Play '

1
cf

.ENE 4

Tanya: (Tosses balloon in the air, havirg fun by herzeif.]

Eric: | want to play with you. {Tries lo oin Tanya by tazpirg
balloon up in the air)

Tanya: [Angrily) No, | bad it first, and it's mine.

Erie: {Angrily]) You always bave everything first. I'm ot
going to play with you anymore if you don't let me
play right pow.

Tanya: [Pushes Eric away and yells.] Go away! ] don't want
to play with you!

Eric: (Pushes Tenya back.)
Tanyn and Eric: {Botk grab the balloon, which pops )

1}

Wismeems aeib e d li e

‘r

SCENE 5

Tanya: [Tosses balloon in the air, kavirg fun by herseif.)

i Vesaem sdmasim vta st i wed s e

Eric: | want 2o play with you. T¥es to join Tanya by tapping
ba!loor’l up in the aiz}
~

Tanya: | want to play with the ballccn by myself. i
Eric: Why do you want %o play with the ballooa by yoursels?
Tanya: {'m pracicing. This is the first step 0 learning how
to juggle.
Eric: [ still want to play with you.
Tanya: | want to play with you, too. ! crly need to practice
2 few more minutes. Wiil you watch and teil me how
1I'm doirg?
Erc: OK [Warches Tam ] You're good Will you teach "
me how to juggle?

kR

P A

BEST COPY AVAILABLE
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Appendix M 60
Collaces

AcCcCTIivIiTy

- 2 Peace Collage

PURPOSE To explore the concept of peace in more detail

MATERIALS Student Manual
A story on the theme of peace
Magazines
Newspapers
Scissors
Glue
Butcher paper

FORMAT OFPTIONS Whole class discussion/participation
Learning center
Cooperative learning

PROCEDURE 1. Read a story where peace is the theme. Discuss peace and how
it was made in the story. Some good ones to try are “The Tree
House,” by Lois Lowry, and “The Birds’ Peace,” by Jean Craighead,
from Big Book for Peace, edited by Ann Durrell and Marilyn Sacks
(Dutton, 1990). Other books for children are listed in Appendix B.

2. Give students magazines and newspapers and encourage them to
cut out headlines and pictures representing peace. Have students
glue their cutouts to the butcher paper to create peace collages.

3. Share and discuss the collag s.

4. Read or have a volunteer read "A Blessing for Peace” from page 43
of the Student Manual. Give learners the opportunity to write
their own poem or blessing about pezce in the circle provided.

BEST COPY AVAILABLE
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